M16: Essay by Haim Omer
The publication of this resource is an important step in making NVR more available and user-friendly for parents and professionals. The group structure and the participation of parents that already had experience with the approach encourage the new participants in using and giving support. This feature of the present project is, in my opinion, one of its most important achievements. It allows parents to enter the world of NVR by its main door: the support network. 

I would like to make use of this occasion, to further a support network for professionals interested in deepening their knowledge and proficiency with NVR, not only in its usual setting (parents of children with acute behaviour problems), but also in other settings and with other populations. To this end, I will review some new developments in the field in theory, practice and research, and list some of the main centres and professionals who utilise the approach in Israel and in Europe. My intention is to facilitate communication between professionals in the UK and those on the continent and in Israel, so that people working in similar areas may get in touch, or those interested in implementing NVR in a new setting or with a new population may know what is been done and by whom. 

The new authority

My new book The New Authority: Family, school and community (2008), has just been published in Hebrew and is in the process of being translated into German and English. The book attempts to present a model of authority that is acceptable and practicable in a free and pluralistic society. Its major premise is that traditional authority, as we once knew it, is no longer acceptable or feasible, for it lacks the social and cultural underpinnings that had made it possible. On the other hand, the hope that children would be best brought up in complete freedom from constraints and without authority in any form has failed roundly – children thus reared were shown to suffer from a whole series of liabilities, when compared with children who grew up in a caring, but more structured and demanding environment. The collapse of the traditional model of authority and the failure of the dream of a totally free education present a dilemma for our generation: how can we develop a form of authority that is also acceptable, practicable and compatible with the values of autonomy and pluralism cherished by our society? The New Authority: Family, school and community is our answer to this quandary. 

Some of the characteristics of this new authority can be delineated, when we consider those aspects of traditional authority that we no longer accept. For instance: 

· Traditional authority was based on distance and awe. We no longer wish to have distant teachers, or distant parents. We should accordingly base the new authority on presence. Parental presence is manifested when the parent behaves in ways that convey the message: ‘I am your mother/father! You cannot fire me, divorce me, or frighten me into inaction! I am here when you want me and need me. But I am also here to stop you when you behave dangerously or destructively!’
· Traditional authority was viewed as a top-down process: the person in authority stood at the apex, with the obedient subordinates underneath. This strictly hierarchical model has become totally unacceptable, particularly in the field of child rearing. Accordingly, the new authority figure should no longer be viewed as an unquestionable leader, but as a representative of a supportive and legitimising network. The authority of the teacher, for instance, does not come from the teacher alone, but from the network that backs him/her up and ‘authorises’ him/her. In our programme parents and teachers are helped to develop such a supportive and legitimising network, and to act as its representatives. They no longer speak in the first person singular, but in the first person plural. This transition from ‘I’ to ‘we’ is also a solution to one of the major sources of weakness of parents and teachers in modern society: their growing isolation. 

· Traditional authority viewed the child as solely responsible for escalation. If the interaction became harsher, the child was to blame, while the authority figure only reacted with necessary force to the child's unacceptable behaviour. We do not accept this any longer, for we know that escalation is invariably a mutual process. Therefore, the new authority figure should accept responsibility for controlling their behaviour so as to minimise escalation. The demand that the person in authority display self-control is not only a limitation, but also a source of strength. By learning not to be drawn by provocations and by choosing to react at the appropriate moment in an effective but non-escalating manner, the authority figure regains the initiative and becomes a stable anchor for the child. 

· The traditional authority figure felt obliged to react immediately to any sign of insubordination or disrespect. Delay signified weakness. We no longer accept this, viewing most immediate responses as impulsive, rather than authoritative. The new authority embraces the principle of delay. Some of the sayings that we use to characterise this new attitude are: ‘Strike while the iron is cold!’ and ‘You don't have to win, but only to persist!’ Persistence and continuity are the sources of strength that characterise the new authority, in contrast to the instant show of might that was the hallmark of traditional authority. 

· Traditional authority was immune to criticism. It was nobody’s business what the parent did at home or the teacher in the class. This immunity has become unacceptable. Accordingly, the new authority commits itself to transparency. This is only an apparent liability: by using transparency wisely, the new authority figure can increase its credibility and widen its support network. In addition, the new authority figure utilises transparency to create a positive public opinion, which is opposed to the child’s violence and self-destructiveness. 

The book unfolds this idea in detail in its applications regarding the family, the school and the community. For people who are already familiar with NVR in the area of parental guidance, the main interest of the book will perhaps centre on the detailed application of NVR to schools and to whole neighbourhoods. The school programmes described in the book are modular, so that each school can implement the different parts of the programme at its own pace and according to its own needs. Our school programme deals with: increasing support for teachers, increasing the teachers’ presence in the class, the schoolyard, the school’s surroundings and the school bus, helping the teachers to create an atmosphere of transparency, and developing NVR against violence of all kinds. A special element in the programme is the mobilisation of the pupils as active participants in implementing NVR against bullying.

The community implementation of NVR includes programmes for creating parental mutual support and active collaboration between parents, school and municipal agencies. The programme was implemented in a number of ‘kibbutzim’, small towns and city neighbourhoods. We have developed detailed instructions for the creation of parents’ patrols, which proved effective in increasing parental involvement in a way that was acceptable not only for the parents but also for the youngsters themselves. 

A major contribution of the book to our extant parent guidance programme is the formulation of a detailed parent supervision manual. Parents are instructed on how to increase their level of ‘watchful care’ over the child, when alarm signals show this to be necessary. The manual includes instructions to parents on how to effectively demand more detailed information from the child when need arises, how to stand by their right and duty to do so, how to act one-sidedly, if the child refuses to supply the information, and how to do this in ways that are minimally intrusive and escalating. No less important, parents learn when and how to step down the supervision when the circumstances allow. The supervision manual also includes instructions on how to exercise watchful care over problematic behaviours at home (eg. sibling violence, misuse of privacy for unacceptable activities, and computer or internet abuse). The supervision manual is detailed and practical, allowing parents to change their level of watchful care in a matter of weeks.     

Studies on NVR

To date, four studies on NVR have been completed: three deal with parental training and one is a pilot investigation of our school programme. The first is a controlled study of five-session training in NVR for the parents with children with acute behaviour problems (Weinblatt and Omer, 2008). The treatment group fared better than the wait-list control group on parental helplessness, experienced parental support, child symptoms (as reported by the parents), and parent–child escalation. The second study, conducted in Germany (Oleffs, 2008; Oleffs and von Schlippe, in press), was a field comparison involving NVR, an established method of parent training known as Triple-P-Teen (similar to Webster-Stratton’s model) and a wait-list control group. NVR was at least as successful as Triple-P-Teen in increasing parental presence, diminishing parental helplessness, improving child symptomatology, and reducing parental depression. Both treatments did significantly better than the control group. Some important advantages of NVR over Triple-P-Teen were noted, namely: therapists who used NVR were more able to complete treatments with the parents of adolescents or when the child displayed more difficult problems. The third study was an investigation of NVR using systemic rather than individual variables (Levavi, 2008). A circular questionnaire was developed, focusing not only on the parent’s self-reports, but also on his/her assessment of the other parent’s and of the child’s feelings and behaviour. This study showed each parent’s improvement to be evident also in the eyes of the other parent. The father, for instance, reported on reduced escalation, reduced helplessness, and increased levels of watchful care in the relationship between the mother and the child, and vice-versa. Details about those studies that were not published in English are available from the chief investigators (see list at the end of this essay).

The school study (Omer et al, 2006; Omer and Irbauch, 2008) investigated the effects of introducing NVR to a medium- to high-level school (children aged 11–17). All pupils and teachers filled in a detailed violence questionnaire at the beginning and end of the year. In addition, teachers filled in a burn-out questionnaire. The levels of violence, both physical and verbal, from pupils as well as from teachers, diminished steeply. The pupils reported that they could rely much more on their room teacher or school director to deal effectively with violence. In addition, teacher burn-out was considerably diminished. 

New projects on parental supervision

The creation of the supervision manual allowed for the development of a number of new studies regarding the parents’ ability to exercise watchful care in different conditions. Three new studies are now under way.

Parental group training in the exercise of watchful care 

In this study parents participate in structured group training on parental supervision. The levels of parental helplessness, parental knowledge about the child, and feelings of legitimacy and ability to supervise the child’s activity are being assessed. 

Parent training in cases of computer abuse 

In this study parents whose children display a pattern of computer or internet abuse (defined by impaired functioning in normative areas, such as sleep, scholastic achievement and social restriction, or by use of the computer over six hours a day), will be trained on how to increase their ability to watch over the child’s computer use and to intervene to stop the abuse. A manual intervention is now being prepared. The study will measure parental helplessness, parental sense of legitimacy, ability and support in intervening, and parental knowledge regarding the child’s computer use. The child will also be interviewed and will fill in questionnaires about his/her patterns of computer use, social functioning and mood.

Parent training in supervising their child’s driving 

Two innovations in Israel regarding parental involvement in the driving behaviour of new drivers have highlighted the need for parent training: 1) parents are now required to accompany the new driver for the first three months after they have received the driving licence; 2) parents are now offered the possibility of installing a ‘green box’ in the car, which supplies daily feedback on the young driver’s driving behaviour. Specifically, the box gives feedback on sharp turns, sharp braking and driving beyond the speed limit. A training programme is now in preparation, involving four steps.

1. A home visit to instruct the parents on how to supervise the child during the period of obligatory accompaniment.

2. A (two-hour) group training session for parents interested in installing the green box.

3. A telephone support session by a trained supporter, asking the parents about difficulties in confronting the child about the feedback from the green box.

4. A ‘red line’ that parents may utilise to get additional support in dealing with a recalcitrant young driver.

Parents will also get a copy of the parent supervision manual, with a special section on supervision over driving. A study is now being prepared, in which the effectiveness of the intervention will be assessed regarding: feelings of parental helplessness; knowledge about the child’s driving style; ability to intervene without escalation; actual driving behaviour, as shown by the green box.

Projects with new populations

Training for parents of children with anxiety disorders 

We have often been approached in our parent guidance centre by parents of children with anxiety disorders. It was quite clear to us that although the kind of authority implicated in NVR could be helpful for these parents, our usual terminology was not very effective in mobilising them. These parents felt that, if anything, they were already ‘too present’ in their children’s lives. In addition, they felt their children should be supported and not resisted. The parents were right on both counts. We thus decided to develop new ways of communicating with these parents and helping them deal with the problem. The upshot of this attempt was a joint book authored by Elie Leibowitz and myself (2007) Children’s Fears: How to support without overprotecting, which is now in the process of being translated into English. The book centres on the concept of ‘parental boundary’. The concept is close to the seminal concept by Minuchin, but the ways of implementing it are not hierarchical or control oriented, but follow the principles of the new authority. The procedures we have defined for 
re-establishing the parental boundary are thus made more relevant and acceptable for our generation and more fitting with our ideals about child-rearing. Parents learn: 

· how to involve supporters

· how to avoid trying to control the child or suppress its anxiety, focusing instead on controlling themselves and limiting the power of anxiety to control their relationship with the child

· how to overcome the characteristic escalation between them and the anxious child

· in the case of anxious, over-controlling children (for example, children with OCD), how to resist the child’s attempts to dictate how the household should be run. 

To date, we have worked with about 50 parents (both individually and in groups), and although we have not made a formal investigation, it is clear that the parents find the intervention highly relevant and helpful. The parents report feeling less helpless and more able to respond supportively and without escalation. No less important to our minds, the parents report an increasing ability to live their own lives. The child’s anxiety diminished markedly in many cases. In some cases, the readiness of the parents to re-establish their parental boundary convinced a previously recalcitrant child to participate in a cognitive behaviour treatment programme.  

Training for parents of diabetic children 

We have often been approached with the question of whether NVR and the principles underlying the new authority might be relevant for the parents of children with chronic illnesses. After having adapted our approach for the parents of anxious children, we felt more secure in taking up the challenge of the parents of children with chronic diseases. We are now in the process of developing a training protocol for the parents of diabetic children. We started with a review of the literature and by conducting a series of interviews with parents and staff members (in a centre for treatment of juvenile diabetes), to learn what parental attitudes and skills might help to achieve a more balanced physiological and psychological condition in the child. This preliminary work led to a tentative description of three promising elements that are directly linked to the concept of the new authority: 

· the establishment of clear routines and rules regarding meals, food and daily structure

· the improvement of the parents’ ability to exercise watchful care over their child’s condition and illness-related behaviours

· the ability of parents to provide the child and the family with a stable emotional base, instead of the common tendency to overreact, radiate anxiety and escalate crisis situations. 

The concept of the new authority, particularly as manifested in these three elements, provides a corrective to two problematic tendencies in the way staff tend to relate to the unbalanced diabetic child: 

· the tendency to tell the parents that the child (especially in adolescence) should be left alone, to develop his/her own responsibility in dealing with the illness

· the attempt to control the child’s behaviour by means of a strict strategy of reward and punishment. 

The first attitude is problematic, in that the child runs the risk of suffering serious and potentially irreversible damage in the course of ‘learning how to develop responsibility’. For this reason parents are usually unable to follow the good intentioned, but unacceptably permissive, therapeutic advice. The second approach has been tried, but reports in the literature show disappointing results, especially with adolescents. The concept of the new authority, in contrast, may: help the parents to develop a decided stance of watchful care that is minimally intrusive, and that allows the child autonomy to function on his/her own when he/she gives signs of being ready to do so; allow for a rapid reduction in escalation and in the self-perpetuating cycles of overanxious responding; and help establish more positive and stable daily routines. We are now conducting a pilot study in which parents receive five-session training on these three relevant dimensions of the new authority. We are examining the influence of the treatment on the parents’ feelings of helplessness, ability to supervise the child, the child’s illness-related behaviours, and the child’s physiological balance. This pilot study will serve as the basis for a controlled investigation, comparing families in which parents receive this training with families who receive only the usual treatment.

NVR with additional special populations and settings 

I want to describe our work with three special populations, which has not yet led to the formulation of treatment protocols or research projects, but has led to the accumulation of a body of knowledge that may be helpful for practitioners elsewhere.

Parents of children with school refusal 

To date, we have treated over 30 families with a school-refusing child in our centre. The school refusal was roughly of two kinds: refusal linked to social and performance anxiety; and refusal linked to acute behaviour problems, including truancy, aggressive behaviour and often also learning disabilities. Work with the parents was geared to helping them break the vicious cycle of ineffective nagging, bringing them out of isolation, rebuilding the relationship with the child through de-escalation and reconciliation gestures, and manifesting NVR towards the school-refusing behaviour. School attendance was renewed very gradually, sometimes beginning with no more than half an hour a day. The therapist took care to establish a good working relationship with the school, which often proved crucial in achieving success. In some cases not only pupils, but also teachers and even the school director, came to the family house in the morning, asking the child to accompany them to school. In a few cases of adolescent boys, the help of girl students two or three years older was recruited. This help proved highly effective in getting the boys out of bed. The child returning to school was followed by an individualised help programme. Consultation with the school staff was needed to deal with the problems that had triggered the school refusal and cope with any incipient signs of trouble. Full school attendance was achieved in over two-thirds of the cases.

Parents of young adults with high levels of financial dependence 

In the last few years I have treated more than 15 families with a young adult son or daughter (aged 20–35) with a pattern of repetitive drop-out from work, recurrent falling into debt, or outright refusal to work. These young people lived with the parents or in a house supplied by the parents in absolute financial dependence on them. The financial demands of these ‘children’ were often very high, including pleasure trips abroad, fancy clothes or cosmetics, and expensive treatments for unspecific complaints. The relationship between these young people and their parents was usually very tense, being characterised by extreme blaming (on the part of the young person) and accusations of unfairness relative to other siblings. The parents came to treatment either because they were worried about the young person’s condition and future, or because they felt they did not have the means to continue the financial support. In working with these parents, it is very important to help them overcome the belief that they can get the young person to work by nagging, pressuring or helping him/her with work offers. When parents understand that this attitude is counter productive, they are able to focus on what they can do: to define their own limits; to get support in sticking to them; and to communicate their decision to their child in a non-aggressive and non-offensive way. Parents must be helped to cope with the disappointment that the young person does not give immediate signs of ‘learning the lesson’ and ‘looking for work’. On the contrary, these young people do all in their power to show the parents that their efforts are hopeless. They try to pressure the parents back into compliance by all possible means, including emotional blackmail, acute signs of distress, and growing accusations. A central task of treatment is to help the parents to cope with this pressure without escalating and without giving in. In a number of cases it was possible to weather such crises by bringing in a supporter who functioned as a financial advisor for the young person. In all cases, the parents proved able to considerably diminish the level of financial support. The young person adapted to the limitations and learned to manage his or her resources. In over half of the cases the young person started to work, partially or fully. Sometimes they started to take side jobs without the parents’ knowledge. In a few cases, particularly when the young person was in debt, there was a need for a financial arrangement (achieved with the help of a supporter), to help the young person out of their situation. However, this arrangement never took the form of the parents’ simply assuming the young person’s debts. In all of the cases there were still occasional bouts of acute blaming and renewed accusations, even one or two years after the treatment. The parents received support on how to avoid turning these events into major crises. A small minority of the ‘children’ cut themselves off from the parents for a period. In all these cases the connection was renewed, without the parents giving in to the young person's demands. 

Parents of highly talented children 

Parents of gifted children often develop problematic interactions with their child in very different ways from what was described in Susanne Miller’s The Drama of the Gifted Child (a critique of Susan Miller’s parent-blaming description was provided by Alon and Omer (2006)). These parents tend to be drawn into repetitive arguments with the child, especially when the child is endowed with verbal abilities. The wish of the parents to further the child’s special talents and the fact that they are often impressed by his/her reasoning, may lead them to neglect other aspects of the child's socialisation. Life at home may become more and more difficult, and the child may often be on the verge of dropping out from all normative frames. Körner and Uschold-Meier (2007) have described their experience in treating difficult cases of highly gifted children with help of NVR both in an outpatient and in an inpatient context. 
Reparation steps

In the course of the last two years I have led a number of projects with parents and schools that focused on helping the child to perform reparation steps for hurtful and damaging behaviours. A detailed manual for teachers and parents appears in The New Authority: Family, school and community. For example, in the case of violence at school, the teacher tells the offending child: ‘We don’t accept this behaviour. We will talk to your parents and see how we can help you to correct the damage!’ The parents receive an update on the aggressive act and on the reparation procedure, and are told that their co-operation will help the reintegration of the child and obviate a possible suspension. The parents are asked to sit with their child, tell them that they know about what happened at school, and help them to plan and perform an act of reparation. They tell them that they are willing to protect his pride, so that they won’t feel humiliated. The reparation often consists of a letter expressing sorrow at the outburst and the damage, and a symbolic gift or positive act to the class. The letter should be signed not only by the child, but also by the parents. We very much encourage the parents to participate in the act of reparation. Gifts include making a drawing for the class or baking a cake together with the parent and bringing it to the class. Common acts of reparation include work in the library, helping the teacher with the homework of younger children or helping the janitor in after-school hours. We have succeeded in getting high levels of co-operation both from the parents and from the offending children. 

Reparation acts are a significant bolster to the new authority of parents and teachers, among others, because they offer a possible alternative to the use of punishment. In contrast to punishment, which aims to deter by means of fear, reparation acts help to internalise moral principles. In punishment, the adult and the child find themselves at opposing sides of the divide, whereas in acts of reparation they are on the same side, with the adult helping the child to perform the positive act. We have developed many ways of convincing the child that performing reparation is not only just, but also in their own interest. A supporter, for example, may approach the child and tell them: ‘Look, what your parents proposed is quite a good idea. After they do this together with you, you will have a clean slate. On the other hand, if you don’t agree, you will be punished, and you won’t have a clean slate at all!’ Or, ‘Look, you damaged your sister’s property. Now the parents will have this damage undone. If you co-operate, you will be able to influence the decision how the damage will be compensated for. In addition, you will get a clean slate. On the other hand, if you don’t agree, the parents will compensate your sister as they see fit, and you will remain in debt! I can hardly believe you would choose this! If you want, I am willing to help you do reparation while safeguarding your pride!’ We have found that when the idea of reparation is proposed in this manner, even very recalcitrant children may agree to co-operate.

We are presently developing a study with a qualitative methodology to compare a number of families who dealt with violent behaviour by traditional reinforcement or by reparation. We will interview the parents and the child about how they feel about the administered treatment and its effects.

Five-day courses on ‘the new authority’ for professionals 
from Europe

Our approach to the diffusion of the ideas and methods of NVR, and more recently ‘the new authority’, has usually been highly de-centralistic. We saw each and every professional and each treatment centre as a legitimate adapter and carrier of these ideas. We believed that people should experiment freely with these methods, according to their needs and particular styles. We are very happy with the result: the present manual is a good example of independent development by a group of dedicated professionals, who have extended the ideas of NVR in new ways, formats and directions. 

However, the expansion of NVR and its implementation with different problems and populations has also created the need for more professional exchange and communication between our centre and professionals working abroad. We have developed two major venues to further this need. The first, serving German-speaking professionals, is a bi-annual conference in Osnabrüeck, which presents ‘the state of the art’ in the field. The second, which we developed in 2008, is twice-yearly courses of five days’ duration in Tel-Aviv. These courses are conducted in English and include about 10 participants each. The course includes an update in new theoretical developments, close acquaintance with our leading projects and establishment of personal links with the professionals in charge of them. Participants witness supervision meetings with our telephone supporters and with our therapeutic staff (these meetings are conducted in English). Information about these courses, as well as of other developments regarding ‘the new authority’ and its different programmes can be found at www.newauthority.net. 
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Frank van Holen (co-ordinates work with NVR in Belgium, especially active with foster parents):    MACROBUTTON HtmlResAnchor frank.vanholen@opvang.be

Denmark

Rikke Lyngdam (co-ordinates work with NVR in Denmark):    MACROBUTTON HtmlResAnchor rikke@lyngdam.com

Mikkel Borg Rasmussen (co-ordinates work with NVR in Denmark):    MACROBUTTON HtmlResAnchor mail@nordicinterventions.com

UK

Peter Jakob (provides training on NVR, has a particular interest in complex cases including multi-stressed families and looked-after children): info@partnershipprojectsuk.com; www.partnershipprojectsuk.com
Elisabeth Heismann and Elizabeth M Day (co-ordinate the Oxleas NHS Foundation Trust NVR multi-parent programme as well as other NVR projects in schools and with foster carers): elisabeth.heismann@oxleas.nhs.uk; liz.day@oxleas.nhs.uk
A Google group forum: http://groups.google.com/group/non-violent-resistance; non-violent resistance@googlegroups.com







































